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Early Childhood
Task 1: Planning Commentary


TASK 1: PLANNING COMMENTARY

Respond to the prompts below (no more than nine single-spaced pages, including prompts) by typing your responses within the brackets. Do not delete or alter the prompts. Pages exceeding the maximum will not be scored.
1.
Central Focus

a.
Describe the central focus and purpose of the content you will teach in the learning segment. 

[The central focus of this learning segment is students will learn the short u sound and will be able to read and write with the short u.]
b.
Describe how the standards and learning objectives for your learning segment support children’s

· active and multimodal learning

· language and literacy development in an interdisciplinary context

[Students will be participating in a unit on the short u sound. The purpose of this unit is that students will be able to decode, read and write words with the short u. The unit will contain whole group instruction, small group instruction, partner work and independent work. During this time, students will learn how to work with other students as well as working as a class.]

c.
Explain how your plans build on each other to support children’s language and literacy development through active and multimodal learning.

[The learning segments in this unit build on each other and will require activation and use of prior knowledge. The first day students are learning the short u sound and multiple different short u words. The second day students are reading a story with different short u sounds and students are decoding the short u within their text. On the second day students are also thinking of different short u words to share with their partner and class to help make a class list, which will be displayed, within the classroom. On the third day, student are reviewing the short u and again, reading and writing about the short u. Day three checks for student’s comprehension of a short story, focusing on short u sounds. The last day of this unit is the assessment, the assessment will check to make sure each student understands the short u sound and can decode short u words within texts. ]

d.
Describe how the physical environment in which you are teaching supports the active and multimodal nature of children’s learning. (If, in your view, the physical environment in which you are teaching does not adequately support the active and multimodal nature of children is learning, please describe the changes you would make.) 

[The different learning segments within this unit are presented in different forms. There are times when whole group instruction is presented when students are at their desk and when students are gathered around the teacher on the ground. Students have a seating chart when they are at their desks, the seating chart was determined by having students who cannot stay on task, sitting in front and the students who are in the back row are usually on task and focused. During small group instruction, students are at a table with the teacher while doing their Write-In Reader but when students are partner reading, they are anywhere within the room. During assessments, we have students that move, giving students adequate room and lowering the chances of cheating.]

2.
Knowledge of Children to Inform Teaching

For each of the prompts below (2a–c), describe what you know about the children in your class/group with respect to the central focus of the learning segment. 

Consider the variety of learners in your class/group who may require different strategies/support (e.g., children with IEPs or 504 plans, English language learners, children at different points in the developmental continuum, struggling readers, children who are underperforming or those with gaps in academic knowledge, and/or gifted children).

a.
Children’s development—What do you know about their

· social and emotional development
· cognitive and physical development

· language development for communication

[This class has 15 students; two students have a speech deficit and are pulled at different times throughout the week for intervention. All students can read but there is a wide variety of different levels. Social and emotional development- Students enjoys collaborating with a partner to complete different tasks. Students work well in small groups to complete the different reading intervention centers as well as working independently. Cognitive and physical development- Students have developed their large motor skills and are continuing to practice their fine motor skills by their handwriting. Often times students need modeling or scaffolding to generate different ideas on a specific topic. Language development for communication- Students within this class enjoy communicating, students express their likes and dislikes both in and out of school. Each morning the day is started with Morning Meeting where students greet one another and share different information of their choice. Morning meeting has made the classroom feel more like a community and provide a sense of safety amongst those in the classroom. Students actively share their thoughts and ideas throughout all of the subjects presented. Some students struggle with using oral language to express their feelings and thoughts, and instead act out. ]

b.
Personal, cultural, and community assets—What do you know about your children’s everyday experiences, cultural and language backgrounds and practices, and interests?

[The students live on the Menominee Indian Reservation in Northeastern Wisconsin. Students at Menominee Tribal School have to be an enrolled member of a recognized tribe. The student’s everyday experiences and cultural backgrounds are based off those in the community; the majority of the reservation is on the higher end of poverty. Many of the students come from single-family homes and are often raised by someone other than their biological parent. Many households have extended family living with them as well.   ]

c.
Prior learning and prerequisite skills related to language and literacy development—What can they do and what are they learning to do related to language and literacy development? Cite evidence from your knowledge of this class/group of children.

[Students have prior knowledge on the different short vowel sounds and letter/sound correspondence but because it is the beginning of the school year and students only learned this skill last year; many students have forgotten different components. Students have difficulty taking their time to sound out the different sounds within a word, instead naming a word with the same beginning sound. Students have a prior knowledge on writing but still need practice with their fine motor skills and penmanship. Students have a hard time sounding out unfamiliar words when it comes to them physically writing.]

3.
Supporting Children’s Development and Learning
Respond to prompts 3a–c below. To support your justifications, refer to the plans and materials you included as part of Planning Task 1. In addition, use principles from research and/or developmental theory to support your justifications.
a. Justify how your planned learning experiences and materials align with your understanding of the children’s development, prior learning, and personal, cultural, and community assets (from prompts 2a–c above). Be explicit about these connections and support your justification with research/developmental theory.
[After gaining an understanding of my student’s prior knowledge as well as their individual abilities and needs, I was able to plan effective learning segments to meet the diverse learners in the class. I activated prior knowledge and incorporated that into the new material, which was presented.   ]

b. Describe and justify how you plan to support the varied learning needs of all the children in your class/group, including individuals with specific learning needs.

Consider the variety of learners in your class/group who may require different strategies/support (e.g., children with IEPs or 504 plans, English language learners, children at different points in the developmental continuum, struggling readers, and/or gifted children).

[The instructional strategies throughout this lesson meet the needs of the whole class and students with specific needs by providing opportunities in individual, group and whole discussions and instruction. Providing these opportunities to cover the curriculum through whole group, small group or individually lets each child learn in their best environment, while working in other environments to be with peers. The seating arrangement allows me to keep a close eye on the first row. The students in the first row often have a hard time staying on task and focusing. When they are in the front row, the students have less distractions and the teacher is near them if need be.]

c.
Describe common developmental approximations
 or misunderstandings that pertain to the learning experiences you are planning for the children and how you plan to address them.

[Throughout the three learning segments, students may have troubles making the short u sound. During this time, I will remind them of a trick to help with the short u sound-umbrellas go up, while pointing up with a finger. Students may have troubles decoding different words within their decodable reader and write-in reader. I will help students sound out the words they are having trouble with as well as correct them.   ]

4.
Supporting Children’s Vocabulary Development 

Respond to prompts 4a–c below by referring to children’s range of vocabulary development related to the learning segment—What do they know, what are they struggling with, and/or what is new to them?
a. Identify the key vocabulary
 (i.e., developmentally appropriate sounds, words, phrases, sentences, and paragraphs) essential for children to use during the learning segment.

[This whole lesson is on the short u sound, children will be focusing on different words containing this vowel. Using tricks and phrases for the students to remember the sound of the short vowels really helps the students. The short u sound trick is-umbrellas go up, while pointing up with their finger. Students will also be working with the high frequency words of the week- friend, hold, pull.   ]

b. Identify the learning experience that provides children with opportunities to develop, practice, and/or use the key vocabulary identified in prompt 4a. (Identify the plan day/number.) 

[Students will be having the opportunity to develop and practice the short u sound in all three lessons. Learning segment one is when the sound is being introduced and students practice decoding different words with short u. learning segment two is when students read the decodable reader, which includes many short u sounds. Students are also highlighting short u sounds in this segment. The third learning segment contains a reading, which includes many short u words. During this segment, the students are also practicing their handwriting and writing words with the short u.]
c. Describe how you plan to support the children (during and/or prior to the learning experience) to develop and use the key vocabulary identified in prompt 4a.

[Throughout the year, students will use the short u trick to remember what sound is being made. As a teacher, I will continue using the trick throughout readings while sounding out different words with the short u.]
5.
Monitoring Children’s Learning 

In response to the prompts below, refer to the assessments you will submit as part of the materials for Planning Task 1.
a. Describe how your planned formal and informal assessments provide direct evidence to monitor children’s multimodal learning throughout the learning segment. 

[In the first learning segment, I had informal and formal assessments. With first grade, I think informal assessment through class participation is huge. Making sure students are paying attention and doing what they should be is crucial because that is how they are going to learn best. I also did a listening worksheet where students had to listen and find out what picture had the short u sound, circle the picture and write the letter u. I used this assessment to see where my students were before I presented the lesson. In the second learning segment, I had an informal and formal assessment. The informal once again, was class participation as well as reading aloud during the choral reading. At the end of this lesson, students were to think of short u words and whisper their word to their partner so we could make a class list of short u words. This is informal but it is important all students are paying attention as well participating. The formal assessment for this learning segment was to have students go through their decodable reader and highlight each short u word independently. This is showing me that the students are familiar with what vowel we are working on, as well as the correct sound if they highlighting off of reading not just visual. The last learning segment is a formal assessment; it has different work pages in their write-in reader that need to be completed to the best of their knowledge. Students are also being assessed on their reading ability by me, listening to them read the story. ]

b. Explain how your design or adaptation of planned assessments allows children with specific needs to demonstrate their learning.

Consider the variety of learners in your class/group who may require different strategies/support (e.g., all children along the continuum of development, including children with IEPs or 504 plans, English language learners, struggling readers, and/or gifted children).

[The individual needs of the diverse learners in my class will all be attended to through slight modifications or adaptations in the formal and informal assessments. The assessments are modified so each student can complete the assessments with their maximum potential. Students are able to show me their knowledge in many different opportunities throughout these three lessons.   ]

� For example, common beginning or transitional language errors or other attempts to use skills or processes just beyond a child’s current level/capability.


� Developmentally appropriate sounds, words, phrases, sentences, and paragraphs that you want children to use or create to engage in the learning experience. 
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