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Early Childhood
Task 2: Instruction Commentary


TASK 2: INSTRUCTION COMMENTARY

Respond to the prompts below (no more than 6 single-spaced pages, including prompts) by typing your responses within the brackets following each prompt. Do not delete or alter the prompts. Commentary pages exceeding the maximum will not be scored. You may insert no more than 2 additional pages of supporting documentation at the end of this file. These pages may include graphics, texts, or images that are not clearly visible in the video or a transcript for occasionally inaudible portions. These pages do not count toward your page total.

1.
List the learning experience(s) you have selected for the 2 video clips you are submitting. Identify the learning experience(s) by plan day/number.

[The first clip is from learning segment one when students learned the short u sound. Following the introduction of the short u sound, students were asked to identify a short u word and share with a partner. Once partners had a word, students were asked to share while I made a list of short u words. This clip is whole group instruction and the students are working with partners and using engagement of schema. The second clip is from learning segment three when students are writing different short u words under the matching picture. This clip was taken during our reading intervention time at the teacher center.]

2.
Promoting a Positive Learning Environment

Refer to scenes in the video clips where you provided a positive learning environment. 

a.
How did you demonstrate mutual respect for, rapport with, and responsiveness to children with varied needs and backgrounds, and challenge children to engage in learning?

[The first clip, whole group instruction, students are working with partners and staying actively engaged. Students have partners that are next to them, this means that students are not with another student at the same academic level. During the second clip, the small group instruction, students are placed in reading groups based off their reading level. Typically, the groups have three students, in this specific case there are two higher reading students and one student that is struggling with reading.   ]

3.
Engaging Children in Learning

Refer to examples from the video clips in your responses to the prompts.

a.
Explain how your instruction engaged children in

· language and literacy development, AND
· active, multimodal learning

[The first clip shows active, multimodal learning when students are turning to their partner once they think of a short u word. Having students turn to their partner and orally tell what they think of is helping students gain respect amongst each other and improve their oral vocabulary. Rather than having each student think of as many short u words as possible, this learning segment is keeping the students engaged with what is being presented. ]

b.
Describe how your instruction linked children’s development, prior learning, and personal, cultural, and community assets with new learning. 

[Through previous lessons, students have learned the short u sound. Students used many c-v-c words when making the short u list. Students used their prior academic knowledge to think of many different rhyming words or changing the ending to make new words. Many of the students made personal connections and looked around the room and environment to think of different short u words. ]
4.
Deepening Children’s Learning during Instruction
Refer to examples from the video clips in your explanations.
a.
Explain how you elicited and built on children’s responses to promote children’s language and literacy development through active learning.  
[During the first clip, I tried to make sure that all the students knew the short u sound was present in the words. For example, “does sun have the short u sound? /s/ /u/ /n/.” The words following sun were fun and funny which shows the students prior knowledge of rhyming words and adding endings to create different words. On the second clip, I went through each picture and word with the students, and they then completed the work page on their own. When I was going through the different pictures, I made sure to emphasize on the short u sound, while naming the consonant sound before and after. ]

b.
Explain how you made interdisciplinary connections in ways that deepen children’s development of language and literacy. 

[During this unit, my instruction included sounding out words with short u, blending sounds together to make words with short u, and practice writing the letter u in multiple short u words. Students were able to read grade level appropriate texts, which included short u words as well as the high frequency words for the week.]

5.
Analyzing Teaching 

Refer to examples from the video clips in your responses to the prompts.

a.
What changes would you make to your instruction to better support children’s learning related to the central focus? Be sure to address the needs of all children, including those who need greater support or challenge. 

Consider the variety of learners in your class/group who may require different strategies/supports (such as children with IEPs or 504 plans, English language learners, children at different points in the developmental continuum, and/or gifted children).

[In the first video clip, I would have re-worded the instruction so that the students understood more clearly, what was expected of them. My instructions were unclear which caused confusion amongst the students, which led to not having a clear idea on how I wanted each group to share. Having the students sit in a designated spot with their partner would have helped. During the second learning segment, I would change the instruction by letting the students tell me what each picture is and having them read the words in the word box rather than me assisting the students.]

b.
Explain why you think these changes would improve children’s learning. Support your explanation with evidence of children’s learning AND principles from developmental theory and/or research.

[When the instruction is more clear, the students understand what is expected of them more. If I had put out carpet squares in pairs, the students would be sitting with a partner. Once the students are sitting, I could say “the person on the left has to tell their partner what short u word they thought of” I could then follow up with saying “the person on the right will share with the class what short u word their partner thought of”. This would have made the directions more clear. For the second learning segment, if I had let the students read and/or sound out the words in the word box, the students would have a stronger idea of how to decode words with the short u word.  ]
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